
Mathematics Professional Development – 12th-
16th April 2009 – Differentiation

يشاعاج انفشوق انفشدَح 
NPST 1.1-5; 2.1,2; 4.1,5; 5.1; 8.1,2; 12.1



Objectives

الأهذاف 

 Teachers will discuss reasons for differentiating

 Teachers will be shown different ways 
differentiation can occur

 ع١ٕبلش اٌّؼٍّْٛ دٚاػٟ ِشاػبح اٌفشٚق اٌفشد٠خ                    -

 ع١زُ اؿلاع اٌّؼ١ٍّٓ ػٍٝ ؿشق ِخزٍفخ ٌزـج١ك ِشاػبح اٌفشٚق  -

اٌفشد٠خ                                                                  



Adapted from The Differentiated Classroom:  Responding to the Needs of All Learners (Tomlinson, 1999).

Content

(planning)

Process

(delivery)

Product

(assessment)

According to Students’

Readiness Interest
Learning

Profile

Teachers can differentiate by…
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Readiness

نجاهضَح ا

 Amount of prior learning

 ِمذاس اٌزؼٍُ اٌغبثك                                                      -

 Ability

اٌمذسح                                                                        -

Motivation

 اٌذافغ                                                                     -
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Interest

الاهتًاو 

 Get to know your students personally – for example by conducting a 
questionnaire

 اػًّ ػٍٝ ِؼشفخ ؿلاثه ثشىً شخظٟ فّضلًا ثغؼٍُٙ ٠ٍّٛؤْ اعزج١بْ                                          -
                    
 What are their backgrounds, experiences, hobbies, interests?
 ا٘زّبِبرُٙ ؟ , ٘ٛا٠برُٙ , خجشارُٙ , ِب ٟ٘ خٍف١برُٙ  -

 How do they say they best learn maths?
 و١ف ٠ؼجشْٚ ػٓ افؼً ؿش٠مخ ٌزؼٍُّٙ اٌش٠بػ١بد ؟  -

 What do they want to be when they leave school?
 ِبرا ٠ش٠ذْٚ أْ ٠ظجؾٛا ػٕذ ِغبدسرُٙ ٌٍّذسعخ ؟                                         -

 Conduct an interest survey – keep notes and a file – get the students to do a collage 
of themselves.

 ادفغ اٌـلاة لاػذاد ِض٠ظ ِٓ اٌّلاؽظبد –لُ ثزٛص٠غ اعزج١بْ ؽٛي ا٘زّبِبرُٙ ٚاؽزفظ ثّلاؽظبد ٚ ٍِف ؽٛي رٌه  -
.                                                                             ٚاٌٍّؼٍِٛبد ػٓ أٔفغُٙ 

 What maths do they want help with this year?
 ِب ٘ٛ اٌغبٔت اٌش٠بػٟ اٌزٞ ٠ش٠ذْٚ ِغبػذح ثخظٛطٗ  ٘زا اٌؼبَ ؟                                                            -



6

Multiple Intelligences

انزكاء انًتعذد  

An intelligence is an ability to solve a problem or fashion a 
product that is valued in one or more cultural settings.

اٌزوبء٘ٛ اٌمذسح ػٍٝ ؽً ِغأٌخ أٚ رظ١ُّ ِٕزظ رٚ ل١ّخ ػّٓ ِٛلغ  صمبفٟ ٚاؽذ  -
.                                                  أٚ أوضش 

 Gardner’s 8 Multiple Intelligences

 ٔظش٠خ الأٔٛاع اٌّزؼذدح اٌضّب١ٔخ ٌٍزوبء ػٕذ غبسدٔش                                   
                   

 This is only ONE way to differentiate

 .                                  ٘زٖ فمؾ اؽذٜ اٌـشق ٌّشاػبح اٌفشٚق اٌفشد٠خ  -
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Linguistic Intelligence

انزكاء انهغىٌ 

 Ability to read, write and communicate with 
words.

 . اٌىزبثخ ٚ اٌزٛاطً ثبٌىٍّبد , اٌمذسح ػٍٝ اٌمشاءح  -

 Authors, journalists, comedians

فٕبٔٛ اٌى١ِٛذ٠ب                  , اٌظؾف١ْٛ , اٌّإٌفْٛ -
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Logical Mathematical 

Intelligence

انزكاء انشَاضٍ انًُطمٍ 
 Ability to reason and calculate, to think things 

through in a logical, systematic manner

 اٌزفى١ش ثبلأش١بء ثـش٠مخ ِٕظّخ ٚ , اٌمذسح ػٍٝ اٌزفى١ش ٚاٌؾغبة  -

.                                                               ػملا١ٔخ 

 Engineers, lawyers, scientists, accountants, 
detectives

 .       اٌّؾممْٛ , اٌّؾبعجْٛ , اٌؼٍّبء , اٌّؾبِْٛ , إٌّٙذعْٛ  -
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Bodily Kinesthetic Intelligence

انزكاء انحشكٍ انجسذٌ 

 Ability to use your body skillfully to solve 
problems, create products, or present ideas and 
emotions.

 , الأزبط , اٌمذسح ػٍٝ اعزخذاَ عغّه ثّٙبسح ِٓ أعً ؽً اٌّغبئً  -

.                                       ػشع الأفىبس ٚاظٙبس اٌؼٛاؿف 

 Athletes, dancers, actors, builders, surgeons

 .   اٌغشاؽْٛ , اٌجٕبؤْٚ, اٌّّضٍْٛ , اٌشالظْٛ , اٌش٠بػ١ْٛ 
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Visual-Spatial Intelligence

انزكاء انًشئٍ انفشاغٍ  

 Ability to think in pictures, visualize a future 
result. Imagination. Sense of direction, 
navigation.

 اٌؾظ . رظٛس سؤ٠خ ِغزمج١ٍخ , اٌمذسح ػٍٝ اٌزفى١ش ثبٌظٛس  -
.                                              اٌزٛع١ٟٙ ٚ اٌم١بدٞ

 Architects, artists, photographers, sailors, 
strategic planners

اٌّخــْٛ , اٌجؾبسح ,  اٌّظٛسْٚ , اٌفٕبْٔٛ , إٌّٙذعْٛ  -
.                                               الاعزشار١غ١ْٛ 
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Musical intelligence

انزكاء انًىسُمٍ 

 Ability to make or compose music, to sing well, 
to understand and appreciate music. Sense of 
rhythm.

 فُٙ ٚ رمذ٠ش , اٌغٕبء ثشىً ع١ذ , اٌمذسح ػٍٝ رأ١ٌف اٌّٛع١مب   -

.                                      الاؽغبط ثبلا٠مبع . اٌّٛع١مب 

Musicians, composers, poets

 .              اٌشؼشاء , اٌّإٌفْٛ اٌّٛع١م١ْٛ , اٌّٛع١م١ْٛ  -
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Interpersonal Social Intelligence

انزكاء الاجتًاعٍ وانشخصٍ انثٍُُ 

 Ability to work effectively with others, to relate 
to other people, empathy, understanding others’ 
viewpoints and motivations.

 ,   اٌزٛاطً ِغ الاخش٠ٓ , اٌمذسح ػٍٝ اٌؼًّ ثفؼب١ٌخ ِغ ا٢خش٠ٓ  -
.              فُٙ ٚعٙبد ٔظش ٚ دٚافغ الاخش٠ٓ , الاؽغبط ثبٌغ١ش 

 Good teachers, salesmen, social workers, 
politicians

 , الأخظبئ١ْٛ الاعزّبػ١ْٛ , ِٕذٚثٛ اٌّج١ؼبد , اٌّؼٍّْٛ اٌغ١ذْٚ  -
.                                                         أسثبة اٌغ١بعخ 
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Intrapersonal Intelligence

انزكاء انشخصٍ انثٍُُ 

 Ability for self-analysis and reflection, review 
one’s behaviour, make plans and set goals, to 
know oneself.

 رغ١ٙض , ِشاعؼخ اٌّشء ٌغٍٛوٗ , اٌمذسح ػٍٝ اٌزؾ١ًٍ اٌزارٟ ٚاٌزأًِ  -
.                      ِؼشفخ اٌّشء ٌزارٗ , اٌخـؾ ٚٚػغ الأ٘ذاف 

 Philosophers, counsellors, and highly effective, 
peak performers. Brilliant people.

 , اٌشخظ١بد راد اٌزبص١ش اٌؼبٌٟ ثأدائٙب , اٌّغزشبسْٚ , اٌفلاعفخ  -
.                                                      اٌشخظ١بد اٌفزح 
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Naturalist Intelligence

( انفطشٌ ) انزكاء انطثُعٍ 

 Ability to recognize flora and fauna and other 
consequential distinctions in the natural world

 اٌمذسح ػٍٝ ِؼشفخ إٌجبرٟ ٚاٌؾ١ٛأٟ ٚ أش١بء ِخزٍفخ أخشٜ فٟ  -

.                                                             اٌؼبٌُ اٌـج١ؼٟ 

Farmers, hunters, fishermen, botanists, 
biologists, zoologists, conservationists

 ػٍّبء , ػٍّبء إٌجبد , ط١بدٚ اٌغّه , اٌظ١بدْٚ , اٌّضاسػْٛ  -

.                   دػبح ؽّب٠خ اٌج١ئخ , ػٍّبء اٌؾ١ٛاْ , الأؽ١بء 
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Preferred learning

(match these with MIs)

( لاسٌ اِتٍ يع أَىاع انزكاء ) انتعهى انًفضم 
 You tend to record events with a camera
 .                                   ٌذ٠ه ١ًِ ٔؾٛ رغغ١ً الأؽذاس ثبعزخذاَ أٌخ رظ٠ٛش ػٛئٟ  -

 You keep and like pets.
 .                                                              أه رشثٟ ٚ رؾت اٌؾ١ٛأبد الأ١ٌفخ  -

 You like playing chess and solving puzzles
 .                                                        أه رؾت ٌؼت اٌشـشٔظ ٚ ؽً الأؽغ١بد  -

 You can give clear directions and explanations
 .                                               ثّمذٚسن اػـبء اٌزٛع١ٙبد ٚ اٌششٚػ اٌٛاػؾخ  -

 You like to read inspirational books
 أه رؾت لشاء اٌىزت اٌٍّّٙخ                                                                         -

 You like singing in the shower
 .                                                                         أه رؾت اٌغٕبء فٟ اٌؾّبًَ  -

 You build things with “do-it-yourself” kits
 “              لُ ثٙب ثٕفغه“ أه رمَٛ ثجٕبء الأش١بء   ثبعزخذاَ اعزشار١غ١خ

 You talk over problems with others
 رٕبلش اٌّشبوً ِغ ا٢خش٠ٓ                                                                            -
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About Intelligences

حىل أَىاع انزكاء 

 Most people have the full range of intelligences
 ٠ّزٍه ِؼظُ إٌبط رشى١ٍخ وبٍِخ ِٓ أٔٛاع اٌزوبء                                           -
 Most people have one or two dominant 
 .                                                ٠ّزٍه ِؼظُ إٌبط ٔٛع أٚ ٔٛػ١ٓ ثبسص٠ٓ  -
 intelligences through which they learn / process information
 .                             ٟ٘ أٔٛاع ٠غزـ١ؼْٛ ِٓ خلاٌٙب رؼٍُ اٚ ِؼبٌغخ اٌّؼٍِٛبد  -
 They learn best through the dominant MI
 .              أُٙ ٠زؼٍّْٛ ثبٌظٛسح الأفؼً ِٓ خلاي إٌٛع اٌجبسص ِٓ اٌزوبء اٌّزؼذد  -

           
 They can develop the other intelligences
 .                                                 ثبعزـبػزُٙ رـ٠ٛش أٔٛاع اٌزوبء الأخشٜ  -
 It is hard in a class to cater always for all intelligences
 .                       ِٓ اٌظؼت رٍج١خ اؽز١بعبد وً أٔٛاع اٌزوبء دائّب داخً اٌظف  -
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VAK

حشكٍ –سًعٍ –يشئٍ 

 Try to include as many activities as possible to cater for 
all intelligences, even if you don’t know the MI of 
individual students

 ؽبٚي ادساط ِب أِىٕه ِٓ إٌشبؿبد ِٓ أعً رٍج١خ اؽز١بعبد ع١ّغ أٔٛاع اٌزوبء  -
ؽزٝ ٚ ٌٛ ٌُ رىٓ رؼشف ٔٛع اٌزوبء ػٕذ وً ؿبٌت                                 

 Concentrate on VAK
(Visual / Auditory / Kinesthetic)

اٌؾشو١خ                              –اٌغّؼ١خ –لُ ثبٌزشو١ض ػٍٝ إٌٛاؽٟ اٌّشئ١خ  -

 If you include all three of these, you’ll reach most of the 
students most of the time

 عٛف رظً اٌٝ ِؼظُ اٌـلاة ِؼظُ , ارا أدخٍذ ٘زٖ اٌؼٕبطش اٌضلاصخ وٍٙب 
اٌٛلذ                                                                             
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How many do you reach?

كى عذد انطلاب انزٍَ تصم انُهى ؟ 

If you use VAK strategy…
Out of a typical thirty students…

ارا اعزخذِذ اعزشار١غ١خ اٌؼٕبطش اٌضلاصخ                                                       -
...                                                                 فأٗ ِٓ ث١ٓ صلاص١ٓ ؿبٌجب ّٔٛرع١ب 

- 22 have enough V /A /K tendencies that they can understand no 
matter how the lesson is presented.

اصٕبْ ٚ ػششْٚ ٠ّزٍىْٛ ١ِٛي ِشئ١خ ٚ عّؼ١خ ٚ ؽشو١خ وبف١خ ثؾ١ش ٠ّىُٕٙ اٌفُٙ ثغغ إٌظش ػٓ   -
.                                                                                ؿش٠مخ اػـبء اٌذسط 

- 2 or 3 have significant learning difficulties
- The rest are VO’s, AO’s or KO’s (only) and can only grasp through 

that mode
- .                                     اصٕبْ أٚ صلاصخ ٌذ٠ُٙ طؼٛثبد رؼٍُ ٍِؾٛظخ  -
- ا٢خشْٚ ٌذ٠ُٙ ئِب ١ِٛي ِشئ١خ أٚ عّؼ١خ اٚ ؽشو١خ فمؾ ٚثبعزـبػزُٙ رٍمٟ اٌّؼٍِٛبد فمؾ ػجش  -

.                                                                                       رٌه ا١ًٌّ 
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For Visual Students use..

: يٍ أجم انطلاب روٌ انزكاء انًشئٍ استخذو  

 Graphic organizers
 ِخــبد  رٕظ١ّ١خ ث١ب١ٔخ                                                        

 Diagrams and concept maps
 .                                    خـٛؽ ث١ب١ٔخ ٚ خشائؾ ٌٍّفب١ُ٘  -

 Learning maps and memory maps
 خشائؾ رؼ١ٍّخ ٚ ؽفظ١خ                                  -

 Lots of colour
 وض١ش ِٓ الأٌٛاْ                                            -

 Draw, doodle, paint, posters, collages
 .              ِض٠ظ  -ٍِظمبد–ٌْٛ –شخجؾ –اسعُ  -

 Reading, films & videos
 لشاءح ٚ أفلاَ                                                      -                      

 Likes to plan, see the big picture
 ٠ؾت اٌزخـ١ؾ ٚسؤ٠خ اٌظٛسح الأوجش                             -
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For Auditory Students use

:يع انطلاب روٌ انزكاء انسًعٍ استخذو  

 Singing, debating, discussing, stories
 اٌمظض              , إٌّبلشخ , إٌّبظشح , اٌغٕبء  -

 Read it dramatically
 الشأ٘ب دسا١ِبً                                            -

 Tape summaries and notes and listen
 لُ ثزغغ١ً اٌٍّخظبد ٚ اٌّلاؽظبد ٚ اعزّغ               -

 Give verbal directions
 لُ ثبػـبء رٛع١ٙبد شف١ٙخ                                 -

 Talk through procedures for projects
 ٔبلش الاعشاءاد اٌخبطخ ثبٌّشبس٠غ                   -
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For Kinesthetic Students use..

 :استخذو يع طلاب انزكاء انحشكٍ 
 Activities needing movement or building
 إٌشبؿبد اٌزٟ رزـٍت اٌؾشوخ ٚ اٌجٕبء                                                                -
 Walk about while reading or listening
 رغٛي أصٕبء اٌمشاءح أٚ الاعزّبع                                                                       -
 Make notes, post-its, index cards, flash cards
 ثـبلبد رؾزٛٞ اٌغإاي , اٌجـبلبد اٌّزغٍغٍخ , اعزخذَ الأٚساق اٌلاطمخ ,   اوزت ِلاؽظبد  -

.                                                                                              ٚاٌغٛاة 
 Writing a lot

اٌىزبثخ وض١شاً                                                            
 Learning in groups
 اٌزؼٍُ ػّٓ ِغّٛػبد                                          -
 Ticking off checklists
 ٍِئ لٛائُ اٌزفمذ                                    
 Handles projects on a step-by-step basis
 ٠زؼبًِ ِغ اٌّشبس٠غ ػٍٝ لبػذح خـٛح ثخـٛح                                   -
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The VAK Attack Strategy

استشاتُجُح اَىاع انزكاء انثلاث انهجىيُح 

Combine all three modes in one learning exercise…
اعّغ الأٔٛاع اٌضلاصخ ٌٍزوبء فٟ رّش٠ٓ رؼٍّٟ ٚاؽذ                        

1. Read and visualize the material – seen it.
.              رّذ ِشب٘ذرٙب ِٓ لجً اٌـلاة –الشأ ٚ اػشع اٌّبدح ثشىً ِشئٟ   -

1. Make up Questions and record the answers aloud – heard it
2. . رُ عّبػٙب ِٓ لجً اٌـلاة    –لُ ثظ١بغخ أعئٍخ ٚعغً الأعٛثخ ثظٛد ػبٌٟ  -

3. Write out the major points on index cards and arrange them in 
logical order –physically handled it.

4. . ٠مَٛ اٌـلاة ثزشر١جٙب ثأ٠ذ٠ُٙ –اوزت إٌمبؽ اٌشئ١غ١خ ػٍٝ ثـبلبد ِزغٍغٍخ ٚ سرجٙب ِٕـم١ب  -
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Comparing Traditional and Differentiated 

Classrooms

يماسَح تٍُ انصفىف انتمهُذَح وتهك انتٍ تشاعٍ انفشوق انفشدَح 

 Consideration of student differences
 ِشاػبح اٌفشٚق ث١ٓ اٌـلاة                                                                            -
 Movement and action – constructive NOISE
 اٌؼغ١ظ اٌجٕبّء                                                                  –اٌزؾشن ٚ اٌؾشوخ  -
 Use of a wide range of assessment tools and rubrics
 اعزخذاَ رشى١ٍخ وج١شح ِٓ أدٚاد ٚرّبرط اٌزم١١ُ                                                       -
 Use of student interest and learning style
 اعزخذاَ ا٘زّبَ اٌـبٌت ٚأعٍٛثٗ اٌزؼٍّٟ                                                              

 Varied Instructional format and activities
 ٔشبؿبد ٚ أشىبي رؼ١ّ١ٍخ ِزٕٛػخ                                                                          -
 Use of wide range of resources and technology
 اعزخذاَ رشى١ٍخ وج١شح ِٓ اٌّظبدس ٚ اٌزم١ٕخ                                                           -
 Assignment options and choice
 اخز١بس اٌٛاعت                                                                                            -
 Student centered approach –teacher as facilitator
 اٌّذسط ٘ٛ ِغشد ِٛعٗ                                       –اٌزؼٍُ اٌّشرىض ػٍٝ اٌـبٌت وّؾٛس  -
 Different students  doing different things 
 اٌـلاة ا ٌّخزٍفْٛ ٠مِْٛٛ ثأش١بء ِخزٍفخ                                                                   -
 Students ALL engaged, participating, motivated, achieving
 ٠ٕغضْٚ                                            , ِٕذفؼْٛ , ٠شبسوْٛ , ع١ّغ اٌـلاة ِٕذِغْٛ  -
 Students have CHOICE and can negotiate their activities
 ٠ّزٍه اٌـلاة اٌخ١بس ٚثب عزـبػزُٙ ِٕبلشخ ٔشبؿبرُٙ                                                         -
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Discussion Question

سؤال نهُماش 

What are you already 

doing to differentiate 

instruction in your 

classroom?

ِب اٌزٞ رفؼٍٗ ِٓ لجً ٌّشاػبح اٌفشٚق 

اٌفشد٠خ فٟ اٌزؼ١ٍُ فٟ طفه ؟
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Differentiation Strategies

استشاتُجُاخ يشاعاج انفشوق انفشدَح 
 Compacting (determining which objectives are 

basic/advanced/extension or critical, important, desirable)
 راد الأعجم١خ , ٚ٘ٛ رؾذ٠ذ ِب ٟ٘ الأ٘ذاف الأعبع١خ :  رظ١ٕف الأ٘ذاف ؽغت دسعخ اٌظؼٛثخ  -

.                                                                      اٌّّٙخ أٚ اٌّشغٛثخ, اٌّّٙخ عذا , 
               

 Independent Study
 اٌذساعخ اٌّغزمٍخ                                                           -

 Interest Centers or Interest Groups
 ِشاوض ا٘زّبِبد  أٚ ِغّٛػبد راد ا٘زّبِبد                                               -

 Flexible Grouping
 فشص ِشْ ٌٍّغّٛػبد                                                                       -
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Examples of Differentiation Strategies

أيثهح عٍ استشاتُجُاخ يشاعاج انفشوق انفشدَح  -

 Tiered Activities
 ٔشبؿبد ِشرجخ ؽغت اٌّغزٜٛ                            -

 Learning Contracts
 ػمٛد رؼ١ٍّخ                                         -

 Projects
 ِشبس٠غ                                                     -

 Effective grouping
 فشص فؼبي ٌٍّغّٛػبد                                          -

 Jigsaw activities
 ٔشبؿبد رؼزّذ ػٍٝ ٔظٛص ِزشبثٙخ ِغ اخزلافب د ثغ١ـخ فٟ اٌّؼٍِٛبد 

 The Layered Curriculum – give students as much choice 
as possible

 أػـٟ اٌـلاة ِب أِىٓ ِٓ اٌخ١بساد        –إٌّٙبط ِزؼذد اٌّغز٠ٛبد  -



28

I will read: I will look at and listen to: I will write:

I will draw: I will need:

Here’s how I will share what I know:

My question or topic is:

I will finish by this date:

To find out about my question or topic…

Learning Contract #1
Name _______________________
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Learning Contract #2

To demonstrate what I have learned about ____________________, I want to

_ Write a report

_ Put on a demonstration

_ Set up an experiment

_ Develop a computer presentation

_ Build a model

_ Design a mural

_ Write a song

_ Make a movie

_ Create a graphic organizer or diagram

_ Other

This will be a good way to demonstrate understanding of this concept because

______________________________________________________________

To do this project, I will need help with

______________________________________________________________

My Action Plan is________________________________________________

The criteria/rubric which will be used to assess my final product is _________

______________________________________________________________

My project will be completed by this date _____________________________

Student signature: ________________________________  Date ___/___/___

Teacher signature: ________________________________ Date ___/___/___
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Effective grouping

انفشص انفعال نهًجًىعاخ 
You must have a rationale why and how you group 

students.

.    ٠غت أْ ٠ىْٛ ٌذ٠ه عجت ػملأٟ ٌزج١ٓ ٌّبرا ٚ و١ف رفشص اٌـلاة ٌّغّٛػبد  -
                                                       

Task-based activities requiring cooperation and 
collaborative learning –e.g. jigsaw classroom

ِضبي         , ٔشبؿبد ِشرىضح ػٍٝ اػـبء ِٙبَ رزـٍت رؼبْٚ ٚرؼٍُ ِشزشن  -   

Use seating in rows, pairs, groups, semi-circle  according to 
lesson objective.

رجؼب ,  ِغّٛػبد أٚ ٔظف دائشح , ثشىً صٚعٟ , اعزخذَ اٌغٍٛط فٟ طفٛف  -
.                                                         ٌٙذف اٌذسط 
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Groups should be fluid and flexible

..َجة أٌ تكىٌ انًجًىعاخ اَسُاتُح و يشَح يشتكضج عهً 

- based on:
 Ability
 اٌمذسح 

 Mixed ability
 اٌمذسح اٌّزٕٛػخ   -

 Prior learning
 اٌزؼٍُ اٌغبثك   -

 Interests
 الا٘زّبِبد 

 Multiple intelligences
 اٌزوبء اٌّزؼذد  -

 Mixed multiple intelligences
 اٌزوبء اٌّزؼذد اٌّزٕٛع                 -

 Sometimes behaviour and motivation considerations
 أؽ١بٔب اػزجبساد ِزؼٍمخ ثبٌغٍٛن ٚ اٌذافغ                                -
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Jigsaw classroom activity

 Examples: literature circles, web-quests
ؽٍمبد أدث١خ أٚ ِغبثمبد أزشٔذ                                       : ِضبي  -

Each student in the group has a different task – summarizer, 
question maker, artist, word builder, journalist, etc

- ,أٚ أْ ٠ظؾؼ عإاي , ٌىً ؿبٌت فٟ اٌّغّٛػخ ِّٙخ ِخزٍفخ ئِب أْ ٠مذَ رلاخ١ض

- ......                                أٚ عبِؼبً ٌّفشداد أٚ طؾفٟ اٌخ, أْ ٠ىْٛ فٕبٔبً   

Group makes presentation to class of their story, research, 
newspaper article, topic

ثؾضُٙ أٚ ِمبٌزُٙ اٌظؾف١خ أٚ ِٛػٛػُٙ, رمَٛ اٌّغّٛػخ ثؼشع لظزُٙ  -

.                                                                          ٌٍظف 
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The Layered Curriculum

انًُهاج انًتذسج تانًستىي يٍ الأسهم نلأصعة 

 Kathie F. Nunley
 Differentiated classroom of 3 layers
 طف ِشاػٟ ٌٍفشٚق اٌفشد٠خ ِىْٛ ِٓ صلاس ِغز٠ٛبد                             -

 Unit plan has combination of assignments
 رؾزٛٞ خـخ اٌٛؽذح ػٍٝ ِغّٛػخ ِٓ اٌٛاعجبد                                                   

 Layer C: basic activities for all (recall & understanding)
 (                             اٌززوش ٚ اٌفُٙ ) رؾزٛٞ ػٍٝ ٔشبؿبد أعبع١خ ٌٍغ١ّغ : اٌّغزٜٛ ط  -

 Layer B: apply, use, brainstorm, design
 طُّ                                                , اػظف اٌز٘ٓ , اعزخذَ , ؿجك : اٌّغزٜٛ ة  -    

 Layer A: evaluation, critical thinking, opinion, research
 اٌجؾش                                                    , اٌشأٞ , اٌزفى١ش إٌمذٞ , اٌزم١١ُ : اٌّغزٜٛ أ  

 Assessment: oral defense of assignments
 .                                                                اٌذفبع اٌشفٟٙ ػٓ اٌٛاعجبد : اٌزم١١ُ  -
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Assessment in the Differentiated 

Classroom

انتمُُى فٍ انصف انزٌ َشاعٍ انفشوق انفشدَح 

 Ongoing
 ِغزّش                                                 

 Instruction-dependent
 ِشرىض ػٍٝ اٌزؼ١ٍُ                                   -

 Student-dependent
 ِشرىض ػٍٝ اٌـبٌت                                   - 

 Informative for continued
instruction

 ِضٚد ٌٍّؼٍِٛبد ِٓ اعً رؼ١ٍُ ِغزّش             
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Assessment Tools

for Differentiated Products

انفشوق الأدٚاد اٌزم١ّ١١خ ٌٍّخشعبد اٌزٟ رشاػٟ 

انفشدَح 
 Rubrics for assignments and projects
 علاٌُ اٌزمذ٠ش اٌخبطخ  ثبٌٛاعجبد ٚاٌّشبس٠غ                                          

 Interviews and conferences
 ِمبثلاد ٚ ِإرّشا د                                                -

 Student Portfolios
 ٍِفبد اٌـٍجخ                                                      -

 Journals with  Meta-cognitive Reflection
 .         إٌششاد ا١ِٛ١ٌخ اٌزٟ رؾزٛٞ ػٍٝ رذثش ِشرىض ػٍٝ اٌزفى١ش ؽٛي ثؼ١ٍّخ اٌزفى١ش 
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Tips for Implementing Differentiated 

Instruction: Your Classroom

: َماط اسشادَح نتطثُك انتعهُى انزٌ َشاعٍ انفشوق انفشدَح 

صفك 

 Start slowly.
 اثذأ ثجـئ                                            

 Organize your classroom space
 ٔظُّ لبػخ طفه                                   -

 organize student profiles.
 ٔظُّ ٍِفبد اٌـٍجخ الاوبد١ّ٠خ                          -

 Start student portfolios
 اثذأثٍّفبد اٌـٍجخ اٌشخظ١خ                         

 Use technology
 اعزخذَ اٌزم١ٕخ                                            



What can we do in our 

department this semester?


